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The aim of this study is to identify cognitive constructs of prospective teachers 
about ideal teacher qualifications. This study was designed as phenomenological 
pattern which is one of the qualitative research designs. The study was conducted 
with 36 prospective teachers selected from Yuziincu Yil University, Faculty of 
Education. The study group was determined by using criterion sampling method as 
one of the purposive sampling methods. As a structured interview technique, 
'repertory grid' was used for data collection. As a result of the study, 356 cognitive 
constructs were produced by prospective teachers about teacher qualifications and 
these cognitive constructs were grouped under ten categories namely 
communication skills, student centeredness, innovativeness, sensitivity, 
humaneness/joviality, teaching pedagogical skills, leadership/guidance, 
professional content knowledge, personal values and professional values by taking 
functions and similarities into consideration. Dominant categories of prospective 
teachers’ cognitive constructs are teaching pedagogical skills, 
humaneness/joviality, personal and professional values. Their cognitive constructs 
play an important role in developing conceptual models of ideal teaching. 

Keywords: cognitive constructs, ideal teacher, teacher qualifications, repertory grid, 
prospective teachers 

INTRODUCTION 

Education is one of the most important tools in the development of society and 
formation of an ideal social order in the movements of changes and innovations within 
historical process. A development process was initiated through education by making 
drastic changes in education. The development of a society depends on the presence of 
qualified human power, qualified human-power is possible with qualified education and 
qualified education is possible with qualified teachers (Kozikoglu, 2016). 

Education has social, cultural, economic and individual functions. The ability of the 
education system to fulfill these expected functions depends largely on the quality of the 
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teacher. Current teacher training practices and policies determine the quality of the 
teacher. Therefore, teachers should be trained with qualified and specific competencies 
in pre-service teacher education (Senemoglu, 1990). 

The concept of "quality" is defined as ability, competence or effectiveness. In business 
life, it is defined as the characteristics (knowledge, skills and attitudes) necessary for 
fulfilling a job (Karadag, 2011). For centuries, it has been tried to find answers to the 
questions about who the teacher is, what characteristics he/she should have, how the 
teacher should be educated, and it is possible to reach thousands of studies both in 
Turkey and abroad (Senemoglu, 2001). In order to have highly qualified teachers and 
teacher training programs, many countries around the world are creating their own 
teacher standards that are expected to be gained by teachers in pre-service teacher 
education (Koksal & Convery, 2013). Just as in the whole world, the qualities and 
competences that teachers should have in Turkey are constantly being discussed. 
Teacher training programs are constantly revised according to these qualifications and 
competences targeted to be gained by teachers (§i§man, 2011). 

In Turkey, "General Competencies of Teaching Profession" were determined by the 
commissions carried out within the "General Directorate of Teacher Training and 
Education" in 2006. Within this framework; six main competencies, 31 sub¬ 
competencies and 233 performance indicators were determined. These main 
competencies are personal and professional values-professional development, student 
recognition, teaching and learning process, monitoring and evaluation of learning- 
development, school-family and community relations, program and content knowledge 
(MEB, 2008). Teacher competence in teaching and learning is an important factor in 
determining the success of teaching. The competency of teachers in implementing 
learning activities has a direct impact on the active participation of learners in learning 
activities (Copriady, 2014). Actively incorporating learners into the classroom and 
enabling them to learn effectively requires teachers to have ideal qualifications (Sezer, 
2016). 

The concept of "ideal" is defined by the Turkish Language Association (2016) as "the 
one who collects all the superior qualities that the thoughts can design". Similarly, it is 
defined by Cambridge Advanced Learner's Dictionary (2017) as "perfect, best possible 
or a way of behaving that is of a very high standard". Ideal characteristics can be 
determined by the conditions of the present time, the interests, needs and expectations of 
the individual or the community (Aslan & Yakar, 2012). Societies pass through a 
complex, unplanned transformation process that affects our working conditions, our 
lifestyles and ways of learning. Such a change has a significant impact on schools which 
are the institutions that are responsible for educating individuals. Today's students have 
more information resources than even ten years ago thanks to information and 
communication technologies. This necessitates revision of the functions attached to the 
school and the teachers (World Bank, 2005). In this case, the ideal qualities that teachers 
should have must be developed continuously along with the evolving and changing 
society. 
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As teachers work in a variety of ways with various kinds of requirements and standards 
for quality, they are defined as "ideal" for different reasons (Rusu, §oitu, & Panaite, 
2012). Educational philosophers proposed various images of the ideal teacher and these 
images revolved around teachers' basic values and qualifications such as artist in the use 
of knowledge (Plato), liberator (Freire), role model (Aristotle) etc. (Arnon & Reichel, 
2007). To become an ideal teacher, apart from academic knowledge, a teacher should 
have emotional and moral values, deep sense of understanding, communication and 
interaction skills, sense of humor to create a lively classroom environment (Mohapatra, 
2006). It can be said that a teacher has various responsibilities and requirements in order 
to be defined as 'ideal teacher' or 'good teacher'. An ideal teacher should be qualified in 
terms of personal, social and academic features. 

As seen above, there are a number of features related to ideal teacher qualifications. It is 
important to determine the cognitive constructs of the stakeholders in the education 
concerning what these qualifications should be. In the literature; there are studies 
concerning school administrators' cognitive constructs related to teacher qualifications 
(Sezer, 2016), cognitive constructs of teacher candidates about instructors' qualifications 
(Aslan & Akar, 2012), teachers' cognitive constructs of elementary school principals' 
qualifications (Karadag, 2011), teachers' cognitive constructs towards school 
counselors' qualifications (Tanhan, 2013). However, no study has been reached 
concerning determining cognitive constructs of prospective teachers for ideal teacher 
qualifications. Teachers are identified as 'ideal' for different reasons and students' 
perceptions towards ideal teacher qualifications play pivotal role in creating conceptual 
models of effective teaching (Rusu, §oitu, & Panaite, 2012). In this case, it is important 
to determine cognitive constructs of the prospective teachers regarding ideal teacher 
qualifications. The aim of this study is to identify cognitive constructs of prospective 
teachers about ideal teacher qualifications. Their cognitive constructs play an important 
role in developing conceptual models of ideal teaching. 

METHOD 

Research Design 

This research is a qualitative study aimed at identifying cognitive constructs of 
prospective teachers about ideal teacher qualifications. In this study phenomenological 
design as one of the qualitative research designs was used. In phenomenological 
designs, intensive human experiences (Merriam & Tisdell, 2015) and perceptions of the 
individuals towards phenomena in which the individual is aware but cannot have an in- 
depth understanding are determined (Yildinm & §im§ek, 2011). This design is 
considered to be proper for the purpose of this study as cognitive constructs of 
prospective teachers about ideal teacher qualifications are found out through deep 
analysis. 

Study Group 

The study group of this study consists of 36 prospective teachers in Yiizuncu Yil 
University, Faculty of Education. In this study, as one of the purposive sampling 
methods, criterion sampling method was used. In criterion sampling method, the 
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criterion is determined for the sample and the units (individual, object, event etc.) 
meeting the criterion are included in the sample (Buyukozturk et al, 2012, p. 91). 
Because of the nature and necessities of the study, the criterion was determined as "to 
have taken lessons from three teachers with ideal qualifications and three teachers with 
non-ideal qualifications throughout their education life". In this case, the study group 
was determined from prospective teachers meeting this criterion. Concerning 
demographic features of the participants, 14 (%39) of the prospective teachers are male, 
22 (%61) of them are female. Five students were selected from each department that are 
history, biology, Turkish literature, art, mathematics, social sciences and six students 
were selected from department of foreign language education. Furthermore, six of the 
students are first grade, seven of them are second grade, nine of them are third grade and 
14 of them are fourth grade students. 

Procedure 

The study was conducted in six stages namely, (i) definition of the phenomenon (ii) 
preparing data collection tool (iii) data collection, (iv) data analysis, (v) providing 
validity and reliability of the study, and (vi) interpretation of the findings (Karadag, 
2011). These stages are explained in detail below: 

(i) Definition of the phenomenon: In this stage, the phenomenon was defined and 
conceptual tools were created in order to compare and classify ideal teachers’ 
qualifications. 

(ii) Preparing the data collection tool: In this study, data were collected with 
"repertory grid technique" developed by Kelly (2003). This technique is based on 
structured interview technique in which insight is gained through the ways that the 
individual distinguishes between different elements by comparing them in group of three 
(Karapanos & Martens, 2008) and is a research tool that reveals individuals' underlying 
consttucts that they use in order to interpret the events (Rogers & Ryals, 2007). The 
repertory grid form used in this study is shown below in Table 1: 

Table 1 

Repertory Grid Form Sample Used in This Study 
Teacher 

Ideal Non-Ideal 


Cognitive Constructs 




-c: 


(X) Ideal Qualifications 


(O) Non-Ideal Qualifications 


AAA 


• Imagine that the two teachers in each trio exhibit same qualification in a similar manner but third is 
different. 

• Write your answer as two words, two parts of sentence or two identifications which separated by dashes 
(:)■ 

• Write your ideal qualifications under the pole (X), and the non-ideal qualifications under the pole (O). 
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(Hi) Data collection: Data were collected by the researcher one by one. Each interview 
lasted about 25 minutes and conducted in four stages. In the first stage, the researcher 
asked the prospective teachers to think about three teachers having ideal teacher 
qualifications and three teachers having non-ideal teacher qualifications in their 
educational life. In the second stage, they were asked to place ideal and non-ideal 
teachers with their names or nicknames in the target sections of repertory grid form. In 
the third stage, they were asked to write ideal qualifications of the two teachers who are 
marked in three teachers and distinguishing them from the third teacher. In that case, 10 
two-dimensional cognitive constructs were obtained from each participant. In the fourth 
stage, they were asked to score the cognitive constructs among 1 -5 points in terms of the 
degree to which the teacher has target qualification. A sample repertory grid form filled 
by a prospective teacher is shown below in Table 2: 

Table 2 


A Sample Repertory Grid Form Filled by A Prospective Teacher 




Teacher 







Ideal 



Non-Idea] 




S3 

-s; 

s 

Kenan 

S 

-a 

Mehme 

t 

53 

Cognitive Constructs 



■'C 

(X) Ideal Qualifications 

(0) Non-Ideal Qualifications 

4A 

4A 

4 

T 

1A 

2 

Fair 

: Not Fair 

5 

5A 

4 

3A 

3 

2A 

Knowledgeable 

: Not knowledgeable 

5A 

4A 

5 

2 

1A 

3 

Good communication 

: Bad communication 


(iv) Data analysis: In data analysis, descriptive analysis technique was used. 
Descriptive analysis consists of four stages forming a thematic framework and 
characterizing constructs, processing the data according to thematic framework, 
identification and interpretation of findings (Yildinm & §im§ek, 2011, p.224). In this 
research, these stages were followed. Firstly, in order to form a thematic framework, 
cognitive constructs developed by prospective teachers were characterized in terms of 
similarities and common characteristics. Secondly, these cognitive constructs were 
grouped under categories based on common qualifications, then themes were created 
that can explain and group the data under certain categories. Thirdly, ideal cognitive 
constructs were identified under certain categories so that no construct was left out of 
analysis. Lastly, data were analyzed statistically. The scores of each cognitive construct 
given by prospective teachers were multiplied according to importance level. In order to 
determine importance level, the assumption of Gordon (1968) that is "the first produced 
cognitive constructs are ahead of those obtained later" was taken into consideration 
(Cited in Karadag, 2011). So, the score of first produced cognitive construct was 
multiplied by 10, the score of last cognitive construct was multiplied by 1 and then a 
total score for each cognitive construct was obtained. 

(v) Providing validity and reliability of the study: In this study, the consistency 
between coding made by two coders was checked to ensure reliability suggested by 
Miles and Huberman (1994). So, in order to ensure internal reliability (consistency), 
expert opinion was used to determine whether the cognitive constructs that are grouped 
under certain categories represent the target category, then number of agreements and 
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disagreements were calculated by using the formula (reliability=number of 
agreements/total number of agreements + disagreements) suggested by Miles and 
Huberman (1994). As a result, it was concluded that intercoder correspondence between 
two coders was found 96 %. This is quite acceptable because interceder agreement is 
expected to be in 90 % range (Miles & Huberman, 1994, p.64). To ensure internal 
validity (credibility), the integrity and consistency of the findings were constantly 
reviewed by the researcher and the findings were supported by direct citations. In order 
to ensure external validity (transferability), all processes related to data collection tool, 
data collection and data analysis were described in detail so as to enable comparison for 
other researchers who will work on the same topic. 

(vi) Interpretation of the findings: In the interpretation of the findings, cognitive 
constructs were grouped under categories and frequencies were determined. Then, 
cognitive constructs were identified in terms of similar qualifications under categories 
and organized in a way that will interpret the relationships of themes or the concepts 
with each other. 

FINDINGS 

Data analysis results explain that 356 cognitive constructs were produced by prospective 
teachers about teacher qualifications. These cognitive constructs were analyzed and 
grouped under ten categories by taking functions and similarities into consideration. 
These cognitive construct categories and dominant cognitive constructs under each 
category are summarized below: 

• Communication skills: This category consists of 39 cognitive constructs. 
According to importance level, three dominant cognitive constructs concerning 
‘communication skills’ are namely; 1) effective communication [17, 190] \ 2) openness 
to communication [10, 190], 3) effective speech [4, 190]. 

• Student centeredness: This category consists of 32 cognitive constructs. 
According to importance level, three dominant cognitive constructs concerning ‘student 
centeredness’ are namely; 1) being interested towards students [13, 190], 2) dealing 
with students individually [1, 170], 3) dealing with students' problems [21, 162], 

• Innovativeness: This category consists of 7 cognitive constructs. According to 
importance level, three dominant cognitive constructs concerning ‘innovativeness’ are 
namely; 1) openness to innovations [36, 190], 2) self-improvement [14, 180], 3) 
innovator [14, 105], 

• Sensitivity: This category consists of 17 cognitive constructs. According to 
importance level, three dominant cognitive constructs concerning ‘sensitivity’ are 
namely; 1) understanding/considerate [15, 190], 2) understanding/considerate [12, 
160], 3) considerate [3, 166], 


The first number in the parentheses refers to code number of the prospective teacher; the second number in 
the parentheses refers to importance level of the cognitive construct. 
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• Humaneness/Joviality: This category consists of 58 cognitive constructs. 

According to importance level, three dominant cognitive constructs concerning 

‘humaneness/joviality’ are namely; 1) good-humored [12, 190], 2) good-humored [11, 
180], 3) good-humored [16, 180], 

• Teaching pedagogical skills: This category consists of 75 cognitive constructs. 

According to importance level, three dominant cognitive constructs concerning 

‘teaching pedagogical skills’ are namely; 1) being able to transfer knowledge [6, 220], 
2) being able to enrich the subject [7, 190], 3) planning [26, 190], 

• Leadership/Guidance: This category consists of 20 cognitive constructs. 

According to importance level, three dominant cognitive constructs concerning 

ieadership/guidance’ are namely; 1) guide [18, 200], 2) guide [5, 190], 3) model [3, 
180]. 

• Professional content knowledge: This category consists of 28 cognitive 
constructs. According to importance level, three dominant cognitive constructs 
concerning ‘professional content knowledge’ are namely; 1) knowledgeable [21, 200], 
2) content knowledge [8, 190], 3) knowledgeable in the field [32, 184]. 

• Personal values: This category consists of 41 cognitive constructs. According to 
importance level, three dominant cognitive constructs concerning ‘personal values’ are 
namely; 1) self-reliant [25, 180], 2) self-controlled [17, 180], 3) self-controlled [18, 
168]. 

• Professional values: This category consists of 39 cognitive constructs. According 
to importance level, three dominant cognitive constructs concerning ‘professional 
values’ are namely; 1 ) fair [35, 170], 2) idealist [32, 168], 3) having responsibility [21, 
153]. 

The importance level of cognitive constructs was calculated by multiplying the scores of 
each cognitive construct given by prospective teachers with descending numbers, 
respectively “from 10 to 1”. Then, the scores of cognitive constructs in each category 
were summed up one by one. The results concerning importance level of cognitive 
construct categories are presented in Table 3: 
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Table 3 

Distribution of Cognitive Construct Categories In Terms Of Importance Level 



In Table 3, the obtained scores were analyzed in two different ways. Firstly, the scores 
of each prospective teacher’s cognitive construct categories were analyzed and shown 
on each line. Secondly, cognitive construct categories were shown in grey on each line 
as the main cognitive construct category for each prospective teacher. Considering the 
cognitive construct categories’ importance level, the first three cognitive construct 
categories are; (1) humaneness/joviality [r)=ll, %30,5], (2) teaching pedagogical skills 
[r|=10, %27,7], and (3) personal values [r)=4, %11,1], respectively. 

In the last two lines of the Table 3, total and mean scores for each cognitive construct 
category were analyzed and these scores represent the importance level of each 
cognitive construct category. According to total scores of cognitive construct categories, 
the first three cognitive construct categories are; (1) teaching pedagogical skills 
[total=7837], (2) humaneness/joviality [total=5599], and (3) personal values 
[total=3892], respectively. On the other hand, considering mean scores of cognitive 
construct categories, the first three cognitive construct categories are; (1) teaching 
pedagogical skills [X=237,5], (2) humaneness/joviality [A=222,2], and (3) professional 
content knowledge [X=188,7], respectively. Furthermore, the frequencies and 
percentages of participants in each cognitive construct category are presented in Table 
4: 
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Table 4 


The Number of Participants in Each Cognitive Construct Categories 


Cognitive Construct 
Categories 


% 


Chart 


1 - Communication skills 

2- Student centeredness 

3- Innovativeness 


24 11.4 

21 10.0 
7 3.3 

14 6.6 

27 12.9 

33 15.7 

16 7.6 



35 


4- Sensitivity 

5- Humaneness/Joviality 

6- Teaching pedagogical skills 


7- Leadership/Guidance 

8- Professional content 
knowledge 


18 8.6 
25 11.9 

25 11.9 


9- Personal values 

10- Professional values 


According to Table 4, concerning the number of participants in each cognitive construct 
category, the first four construct categories are; teaching pedagogical skills [r|=33, 
%15,7], humaneness/'joviality [q=27, % 12,9], and personal- professional values [q=25, 
%11,9], respectively. On the other hand, the last three cognitive construct categories are; 
innovativeness [r|=7, %3,3], sensitivity [r|=14, %6,6], and leadership/guidance [q=l 6, 
%7,6], respectively 

CONCLUSION, DISCUSSION and SUGGESTIONS 

Teachers have a crucial role in educational process. Throughout school life, a student 
meets a variety of teachers. Each student will have his/her “ideal” type of teacher and 
has preferences for ideal teacher qualifications (Rusu, §oitu, & Panaite, 2012). In this 
study, it was aimed to identify cognitive constructs of prospective teachers about ideal 
teacher qualifications. In accordance with this purpose, the study was conducted with 36 
prospective teachers by using repertory grid technique. As a result, 356 cognitive 
constructs were produced by prospective teachers about ideal teacher qualifications and 
these cognitive constructs were grouped under ten categories namely communication 
skills, student centeredness, innovativeness, sensitivity, humaneness/joviality, teaching 
pedagogical skills, leadership/guidance, professional content knowledge, personal 
values and professional values. Concerning these categories, it can be said that 
prospective teachers create various qualifications about ideal teacher. These 
qualifications show consistency with "General Competencies of Teaching Profession" in 
Turkey that are personal and professional values-professional development, student 
recognition, teaching and learning process, monitoring and evaluation of learning- 
development, school-family and community relations, program and content knowledge. 
Apart from these competencies, it is seen that prospective teachers give importance to 
effective teacher-student interaction such as communication skills, student centeredness, 
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sensitivity, humaneness/joviality in terms of ideal teacher qualifications. This multi¬ 
dimensionality can be explained by the fact that the individual's cognitive constructs are 
shaped through the addition of new information from the external environment to the 
existing knowledge and therefore changing the individual's existing knowledge, 
behaviors and cognitive schemas (Glass & Holyoak, 1986; Kelly, 2003). Furthermore, it 
is stated that cognitive constructs are closely related to individual experiences (Karadag, 
2011). As the students are at different grade levels, they differ in educational 
experiences and types of teachers they met during their educational life, it can be said 
that prospective teachers' cognitive constructs are influenced by their individual 
experiences and their learning/knowledge resulting from their interaction with the 
external environment. 

In this study, it is seen that some cognitive constructs are repeated frequently and these 
constructs can be ordered as good or effective communication, valuing students, 
understanding/considerate, good-humored, teaching the lesson effectively or well, 
classroom management, being guide, knowledgeable, patient, reliable, fair, having 
responsibility etc. In general, these qualifications require deep sense of understanding 
and effective teacher-student interaction. The importance of a healthy interpersonal 
teacher-student interaction, deep sense of understanding and humor are emphasized in 
many studies in the literature (Arnon & Richel, 2007; Blishen, 1969; £etin, 2001; 
Doyran, 2000; Kubovi, 1992; Rogers, 2006; Rusu, §oitu, & Panaite, 2012; Ta^kafa, 
1989; Telli, Brok, & (^akiroglu, 2008; YOK, 1998). Therefore, it can be concluded that 
students produce ideal teacher characteristics as forming a friendly and lively 
environment, establishing good relationships with students, having deep sense of 
understanding as well as professional and content knowledge. 

In this study, cognitive constructs produced by prospective teachers and their scores in 
terms of importance level were analyzed in different ways. As a result of these analyses, 
it is seen that parallel results were found. Considering the cognitive construct categories’ 
importance level, it was concluded that the first three cognitive construct categories are 
humaneness/joviality, teaching pedagogical skills and personal values , respectively. 
Similarly, considering total scores of cognitive construct categories, it was found that 
the first three cognitive construct categories are teaching pedagogical skills, 
humaneness/joviality and personal values, respectively. On the other hand, considering 
mean scores of cognitive construct categories, it was found that the first three cognitive 
construct categories are teaching pedagogical skills, humaneness/joviality and 
professional content knowledge, respectively. Concerning the number of participants in 
each cognitive construct category, it was found that the first four construct categories are 
teaching pedagogical skills, humaneness/joviality and personal- professional values, 
respectively. On the other hand, it was concluded that the last three cognitive construct 
categories are innovativeness, sensitivity and leadership/guidance, respectively. In 
accordance with the results of these analyses, it can be concluded that ideal teachers 
should have qualifications such as humaneness, joviality and personal values as well as 
professional knowledge (content knowledge and pedagogical skills). These results are 
consistent with the results of previous studies in the literature. 
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Most of the research results concerning characteristics of good teacher emphasized two 
important features of ideal teacher that are professional knowledge (content knowledge 
and pedagogical skills) and suitable personality (Arnon & Reichel, 2007). In the study 
conducted by Musgrove and Taylor (1972), it was found that pupils' expectations from 
ideal teachers were appropriate personality, classroom management, using effective 
teaching methods, proper behaviors in the class and organization skills. Similarly, in the 
study conducted by Blishen (1969), it was found that students desire teachers to be 
understanding, patient, interested, polite, forming good communication with students, 
valuing students etc. In the study conducted by Rusu, §oitu and Panaite (2012), it was 
found that university students prioritize relational competencies of an ideal teacher and a 
good student-teacher communication. Kubovi (1992) found that students want teachers 
to have features such as caring for individual differences, dealing with students, caring 
for students and being respectful. Furthermore, in the study conducted by Sezer (2016), 
it was found that school administrators give more priority to the personal characteristics 
and professional competency of the ideal teachers. Concerning the results of these 
studies above and the results in this study, it can be concluded that teacher's personality, 
humanistic approach towards students, professional knowledge and skills are key 
elements in being perceived as ideal teacher by the students. 

Concerning students' images of ideal teacher qualities, teachers' personalities, 
professional knowledge and their empathic and humane attitude towards their students 
are critical elements (Arnon & Reichel, 2007; Lai, 2005). Teacher's personality such as 
good-humor, empathy, understanding etc. and proper organization of the lesson are 
suggested as two important factors of a good teaching (Willingham, 2009). For an 
qualified teacher, academic knowledge is not the only requirement. Apart from 
knowledgeable information, an ideal teacher should have emotional and moral values. 
That is to say, he/she should have sense of humor, deep sense of understanding, 
communication skills, effective interaction with the students (Mohapatra, 2006). 

It can be concluded that, concerning ideal teacher qualifications, students or prospective 
teachers give great importance to the personality such as humaneness, joviality and 
personal values as well as professional knowledge (content knowledge and pedagogical 
skills). It can be considered that changing paradigms in education, educational 
philosophies and arguments on contemporary education are influential on these results. 
Ideal teacher qualifications of prospective teachers may be shaped by the conditions of 
the present time and expectations of the individual or the community. While teacher was 
seen as authoritarian and the only source of knowledge in traditional education theories 
and educational philosophies, the role of teacher in modern education and contemporary 
educational philosophies is seen as a guide and consultant. In this case, teachers' 
emphasizing the personal and humanistic characteristics of the ideal teacher or good 
teacher and giving importance to the ethical and social aspects of the teacher are 
consistent with modern education and contemporary educational philosophies. 

Teaching in contemporary schools requires establishing relationships with various 
students with different backgrounds, needs, interests and expectations. Then, it is crucial 
for teachers to have ideal qualifications for an effective learning (Sezer, 2016). In this 
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study, prospective teachers' cognitive constructs about ideal teacher qualifications were 
determined. In accordance with the results of this study, it is suggested that there should 
be selective courses in teacher training programs in order to develop prospective 
teachers' personality, personal values and teaching pedagogical skills. In pre-service 
teacher education; a warm, lively and interactive environment should be created in the 
classroom so that prospective teachers can develop their sense of understanding, humor 
and communication skills. Furthermore, repertory grid technique can be suggested for 
the researchers especially in educational sciences as this technique can provide them to 
determine cognitive constructs of individuals on distinctive educational issues. 
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Turkish Abstract 

Ogretmen Adaylarinin Ideal Ogretmen Niteliklerine Ili^kin Hilisscl Vaklasimlari: Grid 
Teknigine Dayah Fenomenolojik Bir Analiz 

Bu ara§tirmanm amaci, ogretmen adaylarinin ideal ogretmen niteliklerine ili§kin bili§sel 
yakla§imlarim tammlamaktir. Araijtirma nitel ara§tirma desenlerinden fenomenolojik modelle 
dizayn edilmiijtir. Qali§ma grubu amaqli omekleme yontemlerinden 61?ut omekleme yontemiyle 
tammlanmi^tir. Ara§tirma sonuqlarina gore ogretmen adaylarinin ideal ogretmen nitelikleriyle 
ilgili 356 bili§sel yapi bulunmui}, bu yapilar i§levi ve benzerliklerine gore ileti§im yetenekleri, 
ogrenci merkezlilik, yaraticilik, duyarlilik, insancillik, pedagojik beceri ogretimi, liderlik, 
uzmanlik bilgisi, ki§isel degerler ve profesyonel degerler gibi kategorilere ayrilmi^tir. 

Anahtar Kelimeler: bili§sel yapilar, ideal ogretmen, ogretmen nitelikleri, grid yontemi, ogretmen 
adaylan 


French Abstract 

Les constructions Cognitives de Professeurs Eventuels En ce qui concerne Qualifications de 
Professeur Ideates: une Analyse Phenomenologique Basee sur Technique de Grille de 
Repertoire 

Le but de cette etude est d'identifier les constructions cognitives de professeurs eventuels de 
qualifications de professeur ideales. Cette etude a ete conque comme le modele 
phenomenologique qui est un des designs(conceptions) de recherche qualitatifs. Le groupe 
d'etude a ete determine en utilisant le critere echantillonnant la methode comme une des methodes 
d'echantillonnage resolues. En consequence de l'etude, 356 constructions cognitives ont ete 
produites par des professeurs eventuels de qualifications de professeur et ces constructions 
cognitives ont ete groupees sous dix categories a savoir les competences de communication, 
l'etudiant se sont concentrees, le fait d'etre novateur, la sensibilite, l'humanite/jovialite, enseignant 
des competences pedagogiques, la direction/conseils, la connaissance contente(de contenu) 
professionnelle, des valeurs personnelles et des valeurs professionnelles en prenant des fonctions 
et des ressemblances dans la consideration. 

Mots Cles: constructions cognitives, professeur ideal, qualifications de professeur, grille de 
repertoire, professeurs eventuels 


Arabic Abstract 
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German Abstract 

Kognitive Konstrukteure der kiinftigen Lehrkrafte iiber ideate Lehrerqualifikationen: Eine 
phanomenologische Analyse basierend auf Repertory Grid Technik 

Das Ziel dieser Studie ist es, kognitive Konstrukte von kiinftigen Lehrem fiber ideale 
Lehrerqualifikationen zu identifizieren. Diese Studie wurde als phanomenologisches Muster 
entworfen, das eines der qualitativen Forschungsdesigns ist. Die Studiengruppe wurde unter 
Verwendung der Kriterium-Probenahme-Methode als eine der zweckmaBigen 
Probenahmeverfahren bestimmt. Als Ergebnis der Studie wurden 356 kognitive Konstrukte von 
kiinftigen Lehrem fiber Lehrerqualifikationen produziert und diese kognitiven Konstmkte wurden 
unter zehn Kategorien zusammengefasst, namlich Kommunikationsfahigkeit, studentische 
Zentriertheit, Innovationsfahigkeit, Sensibilitat, Humanitat / Jovialitat, padagogische Fahigkeiten, 
Lehre / Ffihrung, Professionelle Inhalte, personliche Werte und professionelle Werte durch 
Berficksichtigung von Funktionen und Gemeinsamkeiten. 

Schlfisselworter: kognitive konstmkte, ideale lehrer, lehrerqualifikationen, repertorium, 
zukfinftige lehrer 

Malaysian Abstract 

Membina Prospektif Kognitif Guru Mengenai Kelayakan Guru Ideal: Analisis 
Fenomenologi Berdasarkan Teknik Grid 

Tujuan kajian ini adalah untuk mengenai pasti konstruk kognitif bakal gum tentang kelayakan 
guru ideal. Kajian ini telah direka sebagai corak fenomenologi yang merupakan salah satu reka 
bentuk penyelidikan kualitatif. Kumpulan kajian telah ditentukan dengan menggunakan kaedah 
persampelan kriteria sebagai salah satu kaedah persampelan bertujuan. Ltasil daripada kajian itu, 
356 konstruk kognitif telah dihasilkan oleh bakal gum-guru tentang kelayakan gum dalam 
membina kognitif dan telah dikumpulkan di bawah sepuluh kategori iaitu kemahiran komunikasi, 
berpusatkan pelajar, inovasi, menegakkan prinsip kemanusiaan / sifat riang, mengajar pedagogi 
kemahiran, kepimpinan / bimbingan, pengetahuan kandungan profesional, nilai-nilai peribadi dan 
nilai-nilai profesional dengan mengambil fungsi dan persamaan kira. 

Kata Kunci: membina kognitif, guru ideal, kelayakan guru, grid senarai lagu-lagu, bakal gum 

Russian Abstract 

IIo3HaBaTejibHbie KoHCTpyKuuH IlepcneKTHBiibix yume.ieii, Kacaiomuccn H.iea.ibiibix 
k'Ba.iinjiiiKaiimi yHHTejieii: <I>eHOMeHOJiorHHecKHii AHajirn, OciioBamibiii na TexHHKe 
PenepTyapubix CeTOK 

IfejibKt qaqqoro HccneflOBaeiM aBJiaeTca BbiaBJieqqe KorHHTHBHbix KoqcTpyKqnq 
nepcnoKTHBHBix yHMTeJieq 06 uqeajibHbix KBajincjinKaqnax qpeqoqaBaTeJieii. 3 to qccJieqoBaqqe 
6 bijio pa3pa6oTano KaK (jieqoMeqoJiornuecKaa MoqeJib, KOTopaa aBJiaeTca oqqqM M3 
KauecTBeqqwx nccjieqoBaTeJibCKnx qpoeKTOB. UccaeqoBaTejibCKaa rpyqqa 6 buia oqpeqeneqa c 
ncqoJib30BaqqeM MeToqa Bbi 6 opKB KpMTepueB KaK oqnoro M3 qejieqaqpaBJieqqwx MeToqoB 
BbifiopKir. B pe3yjiBTaTe HccjieqoBaqqa 356 KorqqTBBqwx KoncTpyKqqq 6 hjih qoqroTOBJieqw 
qepcqcKTHBqbiMn yqMTejMMM h 3tm KorqqTBBBbie KoqcTpyKqnq 6 bijih crpyqqqpoBaqw qo 
qecaTB KaTeropuaM, a BMeqqo naBbiKB o 6 iqeqqa, cocpeqoToueqqocTb CTyqenTOB, 
BBBOBaqqoqqocTb, uyBCTBMTejibqocTb, ueJioBeqqocTb,BeceJiocTb, qeqarornuecKMe naBbiKB, 
pyKOBoqcTBO, 3qaqqe qpoijieccMoqajibqoro KoqTeqTa, Jinqqbie qeqqocm q qpoijieccMoqajibqbie 
qeqqocTB, qpnqqMajiocb bo BFiHMamie (JiyuKimu q cxoqcTBa. 

KjiKtueBbie CaoBa: KorqqTBBBbie KoqcTpyKqnq, qqeajibqwq yuMTejib, KBanucjiuKauua ynuTena, 
peqepTyapnaa ceTKa, qepcqeKTBBqwe yuMTena 
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